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ACSC/ DEA/057/96-04

Abstract

ACSC put a renewed focus on teachiegdership duringhe 1996 academicgr. A
fresh examnaion of “teaching leadersip” was caled for by this renewedenmphass. In
orderto provide the ACSC faculty with information and resources to develop the best
leadersip curriculum possble, his devebpment sudy examined the coursestructure,
content, teaching methods and evaluation criteria used in prominent military
professional, business and educational institutions.

The first ste in thestudywas toidentify ACSC requirements through a review of
both the past and present day ACSC airriculum, @ well as interviews with individuads
involved in the leadership communityithin ACSC and Air University Thenthe study
analyed the finding which represent responses fregvenmilitary institutions, nine
business ad profession& organizaions, and twenty-three univesities. Lastly, by
combining ACSC requirements and the arsdy the studydeveloped recommendations
for future enhancements to the ACSC leadership.

Recommendations were rade for each of e areas of courserstiure, course
content, methodolog and evaluation. The recommendations for course structure
included restructuringthe sequenceof courselessons to take a buildinglock or
hierarchical approach that more clostdifows Bloom’s Taxonomy For coursecontent,
the schoolshouldconsider conducting similar research studyex year, narrowinghe

focus to a specific theme or gegted area of studyRegarding teachingmethods ACSC

vii



should develop or purchase a CD-ROM interactive computergrdg teachleadership.
The school should increase the number of case stuamliedefined in the study
Additiondly, the study recommends th& a psychomeric test beuseal tha will hdp in
identifying persondity weaknesses. Sud a test will bdance the picture the individud
student gets of him/hesdf from the Myers-Briggs Type Indicator (MBTI) currently used
by ACSC. Lastly, ACSC should tap into the leadership trainmmegwork that isalready

available in professional organizations.
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Chapter 1

Intr oduction

Purpose

From Gerge Washingon to Doudps MacArthur, from Heary Ford to Bill Gaes,
from Vince Lombardito Red Auerbach, hstory has shownhe crtical roles leaders and
leadership play in organizaiond suaess. This is truewheher the organizaion is a
military force, business endeavor, sports team or ather gouping of diverse
individualsworking toward common omnizational goals. It should be no surprise then
that GeneralRonad R. Fodeman, Chief of Staff of the Untied Sates Air Force says,
“The difference beween a qudity Air Force and just aothe organizaion... is
leaderstp.” Does the Air Command and Stdf College (ACSC) hae a role in
developingleadership, or is its role to siegmindedlyfocuson the applicationof air and
spacepower, perhapsto the detiment of leaderstp devebpment? The answer coes
from Secretary of the Air Force Sheila E. Widnall.

Leaders don't just appear—thage molded.The Air Forceis not handed
leaders, we must develop themlit’'s a tribute to ourofficers and
noncommissioneafficers that theyhave done just that for almost 50
years; not onlyor the Air Force, but for the nation as welhir University
is an institution whee our pat and present leaders gather with our leaders
of tomorrow. It's here that we tryo gve ourofficersandNCOsthetools

theyneed ¢ effectvely lead he many and vared orgnizations we phce n
their charge. No other Air Force mission is more importantAnd, none



has the potential to yield so may rewards. Out of these hdls will come
tomorrow’s Blly Mitchells and Hap Arnolds.They are our hopefor the
future, not only for the Air Force, but for the natfon.

With thesethoudhts in mind, ACSC is re-focusingthe school’'s curriculum by
increasng the enphass on keaderstp devebpment of Air Force offcers. The quesbn
that now needsa be answeredsiclear—whatis the nost effecive way of teachng
leaderstp at ACSC? It is this queston thatthis study seeksto answer. The purposeof
this developmenstudy, therefore, is to provide the primaaydience, the ACSC faculty
with the necessarinformation and resource® tdevebp the bestleaderstp curriculum
possble. This is acheved by conparing and anajlzing how leadersip is taught at
institutions worldwide The paper then recommends danges to thecourse strudure,
course content, teachingnethods and evaluatiomstrumentsused in the leadership

curriculum, and provides additional recommendations for future leadership research.

Methodology

The studyfirst identifies ACSC requirements thrdug review of both the pastand
present dayACSC curricula, as well as interviews with individuatsolved in the
leadership @mmunitywithin ACSC ad Air Univesity (AU). Theinterviewees include
Colonel &hn W. Brooks, ACSC Commandant; Colonel MaRichardson,Special
Assistant to the Commandant for Leadearship and Commad (L& C); Coloné T. K.
Kearney Dean of Technologand Distance ¢arning Maj Karl Johnson, &C Course
Director; and Dr. Richard dster, Educational Advisor,rd C. Eaker College for

Professional DevelopmentThis information, in conjunction with a numbef speeches



on the subject of leadership I@&eneral Bgemanand SecretaryWidnall, providesthe
basis for understanding ACSC requirements.

The ngjority of research focuses othe collecion and anaysis of leadersip
curricula from military institutions, busingses and professiond organizaions and
universities. The research findings ae broken into four categories—aurse strudure,
course content, teaching methods and evaluation.These finding are presented in
Chapter 3.

The neterial receved s in a varety of forms from simple letters to enire course
curricula.  After compiling the research results, thestudy compaes and ontrasts the
leadership curricula and associated materials provigetthe responding institutionso
identify significant commonédties or pdterns. This andysis is preented in Chater 4.
From this comparative analg, the study provides recommendations fduture

enhancements to the ACSC leadership curriculum, which are presented in Chapter 5.

Review of Related Literature

The primarysource of literature for the development stu@s the curriculaeceived
from institutions that teach leadershign addition to this curricula, the studyoup
reviewed related periodicals and books tltntified both ACSC requirementsand
institutions that teach leadership, and provitkedkgound against which the findings
and analysis of the paper were measured.

First, the literature review was usel to hdp identify ACSC leadeship course
requirements. The Ar Force Timesprovided several articleand commentariefrom

both the Secretiry of the Air Force and Ai Force Quief of Staff identfying servce



schoolsasthe mediumto teachfuture Air Force leaders leadershifhe team also looked
at a goup of articles on Armyg leadership trainingrogams. In aninterview conducted
by Pdrecia Holis, General William W. Hatzog Commanding Genea of the Training
and Doctrine Command (dadershipand TRADOC XXI,” Field Artillery) sad leaders
needto know how to use information and be at ease with techyolag Col Dean A.
Nowowiejski, USA, in “A Leader’'s DevelopmentaRadigm,” Military Revew, identified
specific classes Armgchools should teach to improthenking skills. Thesewerelogic,
problem-solving techniques, decision making and time management.

Numerous other books provided valuable information on leaderstgppioortthis
paper. On Becoming a Leadday Warren Bennis focused on the importance of educating
leaders vice traininghem, and higlights six basicingredientsrequiredfor leadership:
guiding vision, passion, intedy, trust, curiosityand daring On Leadershipby John
Gardner addressed any leaderstp issues fromatributes of leadersto leadersip
development.

Second, the articles and books reviewed identified courses that teach leadership.
Leadership Education 1994-1995: A Source Boftkm the @nter for Creative
Leadership, providé informdion on ledership progams and @murse & univesities, in
communities and at nonprofit @mgzations. The periodical review alsgrovided
information on leadership curricula and modés usel & military institutions. Ursula G.
Lohmann’s article “keadership Education eksons lkarned,” from The Journal of
Leadership Studiegjesaibed the curriculum & the Army Management Stdf College
(AMSC), the Armys executive development institution. At AMSC, coursesare

integatedand focus on leadership maeagent, decision makingtrateges, doctrine and



systems. In “Core Values in a QualitAir Force” from the Airpower Journa) Colonel
Dondd Wadddl 11, USAF described the modd presently used a Air War College which
is specifically designed for leadership in the military This model looks at leadership
from four perspectives: different levels of leadership, peacetime versus wartime
leadership, joint versus combined leadership and staff versus operational leadership.

The third goup of articles reviewed provided bacignd for materials and concepts
discussedhroudchoutthe paper.Several articles identified different methods of teaching
leadership. Maria Arnone, Rog L. M. Dunbar, StephenA. Stumpf, and ThomasP.
Mullen in “ManagementDevelopment: Choosinthhe Ridit Leadership Simulation for the
Task,” Journal of Management Educatiodiscussnine different leadership simulation
models and how to choose thehtigone. Albert A. Einsiedel d, in “Case Studies:
Indispensable Tool for Trainers[taining and Developmentjscusses the merits of case
studies

Additionally, several books provided backgnd on approaches to teaching
leaderslip. Instructional Design: New Alternatives for Effectizducationand Training
by Kerry A. Johnson and in J Foa, andThe Modern Practice of Adult Education:
Andragogy versuBRedagogyby Malcolm S Knowles, discuss various teachimgthods.
Larry R. DonnithornesThe Wst Point WAy of Leadership: Fronkearning Principled
Leadership To Practicingf, explains the four steps used to develop future Aleaglers.
Finally, Air Force Manual (AMAN) 36-2236, Guidebook for Air ¢rce hstructors,
provided a tagnomy for developingcoursecurriculum and recommendednethodsof

teaching.



Assumptions

The studygroup makes several kegsumptions in preparirigis developmengtudy
The first assumption is that ACSC is responsible in part for the leadelshgiopment
of Air Force field gade officers who will hold both formd and informd leadership
positions. Second,the goup makes the assumption that ACSC presents ribatagpt
opportunity for field gade officers to develop their leadership skillsaim academic
environment. This opportunityfor leadership gpwth and development applies to both in-
resdence sidens as wdl as hose aidens conpleting the currculum via distance
learning The third assumption is that all students have demonstrated the potential for
leadership as evidenced by ther compditive sdection for promotion to theank of maor.
Fourth, the group assumes that those institutions contacted thrdbg research process
have epertise in the areas of eitHeadershipeducatioror humanresourcedevelopment.

Finally, the group assumes that leadership can indeed be taught.

Boundaries of Study

The studyhasa setof boundaries to ensure clarigyd focus of the researchirst,
the studydoesnot setoutto describe what a leader is, nor does it seek to define either the
traits of an effedlve leader orhe tasks Ar Force eaderscan be expeced to perform
Second,while ACSC combines the subjects of leadership and command into ke sing
courseof instruction,this study focuses solelyn the leadership questiorkinally, this
studyis not a satistical analsis of the dah receved; rather, t is a conparatve anaysis
for the purpose of finding quditative commondties bdéween vaious institutions

surveyed.



Overview

The stidy opens wih a bref history of the eachng of leaderstp at ACSC. This
perspective, alongvith the current philosophgn the roleACSC plays in developing
future leaders, provides the context for current and future methods for teaching
leadersip. Fromthere, he research ffidings and anafsis of thesefindings is presengd.
First, theframework institutions useo strud¢ure thar leadership courses and curricula are
discussed.The studythen looks at course conteantd specificleadershigthemesunder
which the variousleadershiptopics are tauyt, as well as the teachingethods used to
communicake theseleaderslip topics. The last siep n the conparatve anasis is a
discussion of the evaluation methods and instruments useédsurehe effectiveness
of student learning The studyconcludes with a set aEcommendation$or assisting

ACSC in developing the leadership curriculum of tomorrow.

Notes

! Gen Ronald R. égleman, Chief of Staff, US Airdfce, “Makingit Happen on Our
Quality Journey remarks delivered at the Airofce Quality Symposium BEnquet,
Montgomery, Ala., 19 October 1995.

%2 The Honorable&SheilaE. Widnal, Secregry of the USAir Force, rerarks prepared
for delivery at the Air Force Leadership Awards uncheon, Mawell Air Force Base,
Ala., 2 June 1995.



Chapter 2

History

Introduction

Professional MilitaryfEducation (PME) provides the Air Force with a vehicléetich
leadersip to its future kaders. ThE chaper preserd how the Air Force, speficaly
ACSC and its predecessorgjsed RIE to educat mid-level officers h the area of
leadership. It will briefly review the history of mid-level officer PME within theair
services since the 1920s, idenitifly how the teachingf leadershigfit into the overall
curriculum. The historicalreview llustrates the point that leadership teachegACSC
has depended upon the needs of the Air Fantihe emphasigplacedon the subjectby
the Air Force's saior leadership of thetimes. This r@iew condudes with a brief

overview of the present day ACSC leadership curriculum.

Historical Perspective

The first air service specific school was established in 1920, whenwWar
Department opened the Air Service Officer's School atgley Feld. This school
focused on aitechngues anddacics and noton tachng leadersip, shnce field gade
officers were still egected to attend Armgerviceschoolsto receivestaff andcommand

training In 1926,the Air Service became the Air Corps and the school’'s name @dang



to the Air Corps Tactical School (ACTS).Although the school broadenedthe
curriculum, it still foaused on tactics and techniques® It wasn't until 1938, when there
was a major chang in the curriculum, that the school l@agemphasing leadership
training and addedclassesin command,staff and logstics to prepare officers to fill
command and staff assiments’> On 30 dine 1940, the school closed down becafse
the war in Europe.After the war, the schoagkopenedinderthe auspicesof the newly
founded AU?

AU established threeegeral gals. They were “(1) to provide officers with the
narrow technical speciahtion to do their jobs, (2) to educate officerstine broad
contex of national securityssues, and (3) to encoueafprward thinkingunhamperedy
tradition.” In order to fulfill this mission for thdield grade officer rank, the Air
Commandand Staff School opened on 3 September 1946n Jly 1959, the name
officially changed to the Air Command and Staff Collége.

By the mid-1950s, the school’'s mission dictated thavould improve “students’
abilities to execute the command and stdf tasks reuired to implenent ar straegy and
Air Force missions and to contribute to the developnoérdir doctrine, stratey and
tactics.” Over he nex forty years, nisson satemens and curriula varied sightly to
meet the needs of the Air Force.

Until the mid-1960s, the leadership portion tbe curriculum was aligned under
military management, which comprisel 40 pecent of the curriculum’ and included
classes in ecutive skills, stafinanagmentand commandfundamentald. Within the
command fundamentals area of instruction, classes wera gn commander’s authority

responsibility leadership and manementin command. Communications were also a



critical partof the curriculum duringhe earlyl960s. Classes wereigen in listeningand
reading, logical thinking, writing, committee action and speaKing.

Major changes in themilitary management portion of thecurriculum occurred in
1966. The new procam consisted of communicatiorad leadership,analysis for
military decisions and resoure@ management. The andysis of military decisions wa
included so studets ®uld learn to andyze military problems usingmoden management
toolsand techniques, whidh induded problem solving military andysis, decision m&ing
underuncertainty economicanalysis methods and procedures ostgms analys, linear
programming simulations and game thebry.

The ACSC faculty changd the focus of hle conmand and nanagement areas once
acpin in 1969. Decreases in buéts and resources resulted in a need to increase
productivity within the Air Force. As a result, thenew commandand manag@ment
curriculum included classes in behavioral aodanizational theory contemporary
leadership, personnel, defense anmigation and financial mana&gent, weaporsystem
acquisition, logstics and resource maremgent’> During a PME conference ni
September 1974, AU and major command vice commanders “voir@admousopinion
that the ACSC curriculum should concentrate on commandastdifnanagmentskills
required bymajors and lieutenant colonef€."In light of this, commandndmanagment
instuction increased frond1 percenbf the currculum to 60 percenand bpicsof critical
importance to the Air érce leadership of the 1970s, such as minagtgtions, equal
opportunity and drug abuse, were addfed.

During the 1980s, althodgthe school stillemphasizedeadership,commandand

resour@ management, it focusel on building skills in wa fighting, force employment,

10



straegy and joint opeations’® Eventhouch the total amount of time dedicated to the
leadership portion of the curriculum decreased, thentinuedto beanemphasion both
management issues as wel as implementaion of Air Force policies, progams and
directives. This included studies on manpower concerns sgaecruiting andthe all-
volunteer force, as well as a course on the national energy sittfation.

Beginning in Academic Year (AY) 1990, the ACSIeadershipfocus was on the
operational level of war and the squadron command€his resulted inincreased
emphass on he sudy of command and a charggo the “Leadersip Studies” phasenane
to “Command Studiest® In AY 92, the course waslightly restructurecbasedon Air
Force Chief of &ff guidance “to teach students what thegedto know to be effective
commanders® Command studies consisted of a profession of arms phhish
compared leadership, mamagent and commandTwo smallerphasedooked at POW
issues and the wartime aspects of commadiek final phasevasstrictly desighedto give
majors the chssestey neededd command successfly.'® During AY 94, the ACSC
curriculum was overhauled to increase emphasis on the use of teghtmleghance
learning The new curriculum consisted of nine majorerrelatedcourses“woven
around a theater campaigroblemsolving methodolog.”*® Command Essatia Skills
was oneof five areas within the“Professiond Skills” courseand provided instrudion on
skills needed to be successful in command.

A look at ACSC and its forerunner, ACTS, shows that over time the curriculum
primarily focused on air power, with leadership usud#iling under the managent
umbrella. Although leadership was addressed as a concern thootl§CSC's history; it

was often overshadowedby other pressingissues within the managent arena.ACSC
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priorities changd throudhout the decades as the keyuedacing boththe nationandthe

Air Force changed.

ACSC Today

Where is the emphasis placed in td@aCSC curriculum? Although air powerand
canpaign plannng arekey element of the progam there s an ncreased awareness of
leadership and command emanatihgudhout the Air Force chain of commandAt the
very highestpostionswithin the United States Ar Force, here has been a renewed focus
on leadersip. Secretary Widnal and GeneraFodeman noe thattheincreasan “tragc
accidentsaisedissuesof command leadership and accountabiiftyy This emphasis on
leadersip also leads &creary Widnal and GeneraFodeman b identfy three core
values tha are integral to theprofession of ans—integrity first, savice before sdf, and
excelence i al we do?* In response to thismphasisn leadershipand accountability
the AU Commander and ACSC Commandant have taken onasikeof leadership
development and reinforcement of core values.

Todays ACSC visionis “to becone the worll’s mostrespeatd ar and space power
eductiond institution"?® and ts missbn is to “educae mid-careerofficersto devebp,
advanceandappl air and space powen ipeace and waf* Leadershp and @mmand
(L&C), oneof elevencourses in the ACSC curriculum, strives to contribute to achieving
both the school’s vision and mission. The L&C thesis is “learninghe essence of
leadersip by devebping aleaderstp capady, anayzing the changng leadersip conext
(past,presentandfuture) and preparinteaders for command™ This is acconplished

through five course objectivés:

12



=

Comprehendhe capabilitiesrequiredof leadership in diversergups—todayand

in the future

Analyze the essence of leadership in the context of real life and future challenges
Comprehend the complexity and accountability of command

Apply critical thinking to decision making and problem solving scenarios
Synthesize new leadership ideas in the application of military power

aprwd

These objectives are compatible witto8m’s Taxonomyof EducationaObjectives:
Cognitive Domain as stated in AMFAN 36-2236. Table 2-1 isa summaryof this

taxonomy.

Table 2-1. Levels of Knowledge and Understanding

Level of Learning Mental Activity
Knowledge Recall and recognition
Comprehension Translate, interpret and extrapolate
Application Use of generalizations in specific instanges
Analysis Determine relationships
Synthesis Create new relationships
Evaluation Exercise of learned judgment

The courseddivided nto three par, each of wioh enconpasses variety of topics.

These are:

Table 2-2. ACSC Leadership and Command Course Framework

Leadership Environment Leadership Tools Command

* Values and ethics * Thinking, theories and | = Taking command
ideas

* Anticipating change * Quality Air Force » Discipline and

responsibility

* Making decisions * Risk analysis * Personnel issues

» Critical thinking » Conflict resolution * Law-judicial issues

* Learning leader * Interviewing and  Commander
counseling involvement

* Innovative leadership |+ Developing a capacity |« Readiness

» Case studies » Stress and time » Case studies
management

Source: Maj Karl Johnson, leadership and Command Course Direcfwint paper,
subject: Leadership and Command Curriculum, 21 September 1995.

13



In addition to specific classes in the above areas, leadership themes aransmven
numerous other courses throughout the year.

In a recentcommentary in Air Force Times Secretry of the Air Force $Beia
Widnall stated ‘i the past gar, Gen Ronald R.dgleman, chief of staff, and hs
secretaryof the Air Force, have taken a series of mutuallypportive steps to ensure the
best possble leadersfor the future Air Force. Those stps dealwith the seécion,
educationandaccountabilityof commanderts .. The focus on command and leadership
extends to Squadron Officer's School, Air Commaadd Staff College, Air War
Collee. . . . Armed with this rigoroustraining and complete education, we can provide
the backgoundand resources that our future leaders need to succeed in the (time.”
line with Secretaryidnall’s philosophy ACSC is focusingnd will continue tdocuson
training ACSC studentdo meetthe Air Force gals of providinghe best possible leaders
for the future Air Force. The god of this deedlopment studyis to providethe faculty

recommendations to help them meet these Air Force goals.

Notes

'Robert T. Fnney History of the Air Corps Tactical School 1920-1940955;
reprint, Washington, D.C.: Center for Air Force History, 1992), 9-12.

? |bid., 38.

* Ibid., 81.
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Chapter 3

Findings

Introduction

The studygroup contactedhe education and trainiregm of the United States Army
Navy, and Marine Corps as well as those of 11 faretglitary services;122 businesses
and professiondinstitutions; ad 52 olleges and univesities. This chapter presentsthe
studys findings of informaton receved from these orgnizations. Table 3-1is a

summary of the orgnizations contacted and thessponserate to the request for

information.
Table 3-1. Research Summary
Organization Type | Number Contacted Number of Response Rate
Respondents
Military Institutions 20 7 35%
Businesses and
Professional
Organizations 122 9 7%
Universities 52 23 44%

Domesticbusinessesurveyed were selectedrom the Fortune 500 list and represent
a cross-setion of thevarious maket segments (e.g., manufacturing, retailing, banking).
Internaiond business wee sdected from the 1995 Wrld Business Directory Foreign

military servicessurveyed representcountries that are either recoged world powers,
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have engged in recent militaryconflicts, or were recommended the Air War College

Depatment of Stae representative. Universities weae sdected from the Center for

Creaive Leaderslp’s “Leadership Education 1994-1995: A Source Boakiignented

by personal recommendations from several educawigst of the specific orgnizations

contacteds at AppendixA; a list of those orgnizations respondings at AppendixB. A

sample of the request for information is at Apper@pa sample athe follow-up request
for informaion is & Appendix D. Additiondly, a sanple cover letter to the US

embassie foreign countriesfrom whom information was requested is at AppenBix
The material received was distilled into individuabrksheetsto internally share
information within the study groupA sample worksheet is at Appendix F.

The materials collected throlgthis studycomprise avariety of syllabi, course
catalog, brochuresyreadinglists, etc., as well as a demonstration CD-ROM of Harvard
Business School’s “Thenteractive Manag,” a CD-ROM of HarvardBusinessSchool’s
complete listingof publications and case studies and a sample video on the Hartwick
Classic Leadership Caes. All of these maerials will be provided to the ACSC L& C
Course Director.

The findings, analgis and recommendation chapters areaoipd into four areas:
course structure, course content, teacimeghods and evaluation. These four ar&s
chosenbecausehey are found in the fyical course diabi and materials provided by
respondingnstitutions. Coveringthese four areas are thus deemed the most appropriate

approach to the subject.
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Course Structure

A wide variety of coursestrudures are usa by institutionsto organize leadership
curricula. In many cases, however, no discernible course structure is appafdr.
following discussion, therefore, seeks to Htight those curricula that hawether an
explicit or identifiable course structure rather than to chrorgelehinstitution that offers
someform of leadershipcourse. Before discussinghe finding as theyelate to course
structure, it is necessaryo first define whatis meantby the £rm “course stucture.” The
definition used is borrowed from the Airofee definition for its curriculunplanning
process, dstructional Sgtems Development, which is defined as dealiberate,but
flexible process for planning developing and managing high qudity instrugiond

programs.*

Course Structure in Military Institutions

Four intermediateservice schools (ArmyCommand and General Staff Cokeg
College of Naval Command and Stdf, Royal Air Force (RAF) Stdf College and British
Army Staff College), three senior service schools (Nationabr'\WWCollege, Industrial
College of the Armed Forces and Naval War College), and the Armed Forces Stdf
Collee responded to the studyrequest for information. The following are the
significant course structure observations from the curricula of these organizations.

The ArmyCommand and General Staff Colidgas the most well-developed course
structureof any of the militaryinstitutions that respondedlheyteach a 22-hour course
entitled “Senior Leadership and the Art of Command” presented ove five sgpaate days

in the school’s first termThe course is divided into slgssons vaipng in duration from
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two-to-five hoursperlesson. The course structure appears to folloledn’s Taxonomy
with the oveaal courseobjective written & the synthesis level of learning. Individud
lesson objectives are predominantly written & the andysis and synthesis levels of
learning with the notable eseption of the initial lesson, Wundations and
Transformationaleadership,” which has knowleeldevel lesson objectives linked to the
study of the Army model of senior-level leadership and the theoftransformational
leadership.

The College of Naval Command and &aff teaches “8ategc Leadersip” as one of
two parts of their course entitled “Polidfaking and mplementation.” The curriculum
does not identifya particular structure, framework or taomy used to develop the
course. It appears to take a hierarchical approachryegg with the chanmg natureof
leadership, movinghroudh various leadership topics, then finishing wttie integration
and application of student views on effective organizational leadership.

Both the RAF Stdf College and British Army Stdf College combine leadership
studies with command and/or maeagnt studies; botlprogams acknowledg an
almostminusculeemphasison teachingleadership. Similarly, leadership fails to even
appear in the Armed Forces Staff College curriculum.

Theseniorserviceschoolsalso take vanyng approaches to the teachiofjleadership.
The National Vér College indicates that “leadership is addressed thihougy all the
[above] courses, but not in a deliberate, peogmed way? The hdustrial College of
the Armed Forces offers five courses (VisionaryLeadership; Generalship; Ethics,
Staecraft and Wa; The Psyhology of Military Incompédence; and Straegic Decision

Making, which includes lessons on values, ethics, trust sirategc leadership)that
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touch upon the subject of leadership, all of which am@uged underthe Strategc
DecisionMaking block of instruction. It is unclear if anyne course structure is utilized.
The Naval War College offers an etcive course, “leadersip for Tonorrow,” that
appears to follow Bom’s Taxonomyas evidenced byhe course begningwith a review
of historical and taditional views of kaderstp, proceedig to the exploraion and
application of the components and principles of leadership, fimshing with a
synthesis of leadership principles and modern methodedagto a sing modelfor the

military officer of the future.

Course Structure in Businesses and Professional Organizations

Most businessand professional orgnizations take a more vocational training
approachto teachng leaderstp, with the nmgority of the orgnizations offerhg two-to-
five day courses on various leadership topiCBhe most etensive business progm is
found at USAA, which will soon complete the catalow of almost 200 leadership and
managment skills. USAA will offer instruction ineachof theseskills through modules
of instruction ranmg from 2 to 32 hours in durationThe mostinteresting aspeadf
USAA'’s progam structure was theiogl of linkingjob requirements, coursibjectives,
measurerants and perforrance appraal criteria. While there s noidentfiable structure
to the individual modules, the overall structure of USAA’'s piam is rooted in
individually identified job requirements and a shiftiod responsibilityfor leadership
development from the organization to the organization member.

A common foundation for several of the business leadership developnograms
(Ritz Carlton Ho#ls, Xerox Ford, Nke) is the eachng of conpanycore valies, nisson

or strateqc direction of the oranization. These orgnizations use theseelementsof
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strategc focus to not onlgerve as the foundation for their respectwoarsesput alsoto
structure their courses lipking course content back to the overarchpgposeor vision
of the organization.

Anothercommonaltyamongthe businesses is the use, either in whole or in part, of
third-party educators and trainers to provide thequired leadership development
teachng. Internatonaly, boh Heneken and TNT,Ltd. outsourcetheirr leadersip
developmenprogam, while domesticallyRitz Carlton and Viacom emplothe Covey
Leadership CenterCoveyoffers a varietyof workshops, thougthe two that applynost
directly to leadership are the 7 Habits of Hiyg Effective Peopleworkshopand the
Principle-Centered ¢adership workshopln the latter, Covetructures thevorkshop
around four levels—personal, interpersonal, maséd and orgnizational—using a
hierarchical approah stating with the pesond level and then seuentialy building the
other three levels on this foundation.

The Center for Creatve Leadersip proved © be he shge greaest source of
leadership information for this study They offer an extensive array of progams,
assessments and simulations that preclude individual discussiogspaper.aswell asa
client list that reads ke a “Who's Who” of bushess, acadeim and g@vernment
institutions. It is important to note that the Center for Creatieadership is a nonprofit
institution with a speifically identified capability of developing talored leadership
programs for other nonprofit and educational institutions.

In termsof coursestructure,Nike has an innovative business leadership namg
While Nike focuses the majorityf their efforts on their senior 100 leademst on their

middle manags, it is worth notingthe unique manner iwhich they structuretheir
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leadershipdevelopment pragam. Nike roots their progam in 15 dimensions of
leadership important to Nike as determinedabgeries of focusrgups. From thesel5
dimensionf leadershipNike workswith the leaders of their various businessups to
tailor a leadershipprogam that supports the respective busingssigs business plan.
The progams employ860° feedback (feedbadtom supervisorspeersandsubordinates)
while Center for Creatve Leadersip “menbrs” are used as coacheas hep managers
understandand use this feedback.Nike uses a varietyof interesting means for
developingleaders to include the use of non-conventional (i.e., non-business related)
books,articlesandmovies. Theyalso relyheavilyon experiential learningplacingtheir
business ledes in situagions foregn to ther own aeas of expetise This includes
teachingteamwork to aigup of business leaders bgvingthempreparea gourmetmeal
underthe direction of a professionalchef and playng a sports match in a sport where
theseleadersvould be expectedto be novices (e.gricket). The intent of these progms

is to take business leaders outside their comforniezto learn leadershipwithout the

safety net of position power or functional expertise.

Course Structure in Universities

While universities accountfor the greatest response to theogp’s request for
information, it is within this sagent that it is most difficult tdind commonalties.This
diffi culty stems from the dversty of acadent leadersip progams and currcula. The
progams range from a sinde undergaduate or aduate course within a particular
discipline, such as busness or éachng, to a bachar’'s degee progam or gaduaé
progamin leadershipstudies. Given the diversityn these leadership pr@ams and the

extensive lack of eylicit or discernble coursestructurein the curricula, whatfollowsis a
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discusson of o acadent progams with the nost well-defined keaderstp curricula or
coursestructure—thdJniversity of Richmond &pson School of €adership Studies and
North Carolina State University.

The &¥pson progam consists of 42 credit houcenteredaroundfour curriculum
components. These components are core, cohteowmpetencies and peariential. The
prerequisite for all subsequent courseghe “Foundations for eadership” courseAll
courses are “sequenced aloagcontinuum of increasingomplexty and combine
academic knowledgwith eperiential learningo setthe pathfor life-long, self-directed
learning . . .”® The core component includes such topics as histéngoryand critical
thinking. The contek component is the studgf the contek in which leadershipis
exerted. This includesthe various orgnizations, movements and sgms in which the
leadership dynamic is most prealent. Compeaendes includethe skills aleader needsto
be effective such as consensus buildingtworking managng cultural diversity and
interpersonaskills. The eyeriential component allows students to put into practice what
they have learned in the other three components thranigrnshipscommunityservice
projects and other experience-based activities

North Caolina Stae University offers a dodord-level course entitled “Macro-
Conceptsin Administration of Adult Education: Effectivedadership in Groups and
Organizations;” the course is divided into 12 units of instructiofhe first of these units
is anoverviewof organizational and leadership theorie3.he second unit concentrates on
analying and predictinguniversaland contingnt leadership traits and behavior$he
lastfive unitsfocuson managng conflict, chang, culture and evolution and builds from

the previoussevenunits. The course is structured arounadk&r's Taxonomy of Mental
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Skills A through D, a taxwnomysimilar to Boom’s Taxonomyof Coqnitive Skills. The
levelsof learningidentifiedare: knowledg, understandingpplication of knowledg and
application of understandinglt is also interestingo note that the North Carolina State
University progam is theonly progam tha identifies dfective as well as cognitive
objectives. The affectivelevels, as identified bdaker's Taxonomyof Attitudinal Traits
E through H are: obedience, acceptance wdlues, commitment to values and
characerized byvalues® The course dkabus also discusses the specific ratioriatethe
manner in which the courseis stuctured when ti states, “his course approaches
leadersip behavor anddecsion-meking from the view that primary enphass is placed
on learningfrom your own eyerience. Each of the twelveunits begns with an
explanation of relevant concepts and proceedsrtup discussiorand finally action
orientedcaseanalysis, simulation,or film. The purpose of this approach is to have y
generate your own data about each of the key concepts to be sfudied.”

Up to this pointthe developmenstudyhas compared the curricula in terms of course
structure. The typical curriculum can be desched as herarchcal in naure and
consistingof four tiers—core knowledyg personatlevelopmentmanagrial competen-

cies and leadership in action.

Course Content

The studywill now conduct an in-depth review of the courskasy to isolatecourse
content and leadership topics commoubed in mid-leveleadereducationtraining and
development. The difficulty in identifying these similarities is aresult of thewide range

of terms institutions uskto desaibe leadership topis. Combiningtopics which are felt
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to be essantialy the sane dlows thereview to bereduced to 20 ommon topis. The
coursesyllabi also reveal common texooks used within the curriculaA list of these

books is at Appendix G.

Course Content in Military Institutions

There is a high degree of unity within the military leadership @urses. This unityis
mostlikely dueto military organizaions essentially having the same neads for leadership.
The progams @nerally do not include manwf the basictopics of leadershipsuchas
theory or history Table 3-2 provides acompaison of thetopics included in themilitary

programs reviewed.

Table 3-2. Military Institution Course Content
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The topics which the military curricula emphasize include leadership trats, vision,
core values, decision makinghang@ and command. The commandcate@ry entails

strategic leadership, command issues, the combat environment and community service.

Course Content in Businesses and Professional Organizations

The course content of leadership courses of businesses and professional
organizaions have mud in common with thecurricula of military institutions. This
commonaltycanbefoundin thetopics of traits, core values and visioAdditional topics
emphasized by business arricula include Totd Qudity Management (TQM), individua
careerdevelopmentworking relations (to include interpersonal relationships and team

building), managerial skills, communication skills and organizational dynamics.

Table 3-3. Business and Professional Organization Course Content
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CHANGE

DIVERSITY
MANAGEMENT SKILLS
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>—
ol [
o=
i<
e o)
'—
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LEADERSHIP
COVEY LEADERSHIP CENTER X| X[ X X X X
FORD MOTOR CO X X X X| X X X| X X
XEROX X X X| X| X X X X
RITZ CARLTON X X| X[ X X X] X X X] X
USAA X X| X X| X X] X X
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Course Content in Universities

The leadershiptopics taucht at academic institutions cover all levels of leadership
studies. There is a strongelationship betweethe topics taudht within businessand
academic institutions. Somecommon topics include career plannimgadership traits,
managerial skills and communi@tion skills. Academic institutions tad to bgin with
the leadership basic$n other words, most of theehoolsteachsomeaspecof leadership
theory historical analgis or other fundamental topicln addition, they emphasizehe
growing diversity of sodety’s plurdism throudn aulturd diversity and anflict resolution
training The objective of these topics is poeparethe individual for an ever-channg

society.
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Table 3-4. University Course Content
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Teaching Methods

How oneteaches a padular subgct is based onhte naturity of the karner, lhe
learning objectives and the constrants of the learning environment sud as time,
equipment and so forthMethods are the collections of tools that are available for use in
the instructional event.The tool one uses should be appropriate to the matiritije
student, the level of learning desired and the skills/role of the instructor.

Matching teachingmethodsto desired behavioral outcomes and levels of learning
has created several “@momy of methods.* AFMAN 36-2236 goups individual
teachingmethods into three broad cabegs of “presentational methods, student verbal
interaction methods, and application methddsiable 3-5 presents tlspecificmethods

associated with each of the broad categories that are given above.

Table 3-5. Teaching Methods

Level of Category of Specific Teaching Methods
Learning_; Method
Knowledge Presentational |Lecture (formal, informal, briefing, guest);
methods Indirect Discourse (dialogue, interview,

panel, skits and playletdpemonstration-
Performance (coaching, tutoring)Reading;
Self-Paced(programmed, modular; computs
assisted, media)

Comprehension Student Verbal | Questioning (Socratic, student query);

=
1

Interaction Nondirected Discussion(peer facilitator);
methods Guided Discussion
Application, Application Individual Projects; Field Trips;
Analysis, methods Simulations (role playing; in-basket exercises;
Synthesis, management games; hardware simulations);
Evaluation Case Study

According to Bloom’s Taxonomy, there aresix graduatedlevels of cogitive

learning knowledg, comprehension, application, arsy synthesis and evaluation.

29



Effective leadership teachingises methods which take students from the necessary
knowledg level to the higer levels of application, analg and synthesis. The grid
abovematchesa desiredlevel of learningto a particular teachinmethod. Note that it
combines the four highest levels of cognitive learning as does AFMAN 3622236.

The teachingnethods currentlyised bymilitary schools, businesand professional
organizaions axd univasities rdlect the collective wisdom of professionds who are
responsible for instructional desig The following summaries otturrentmethodsare

presented based on information found in published materials or syllabi in current use.

Teaching Methods in Military Institutions

All of the military schoolscontacted use readigggenerally followed by group
discussiorandclassroonstudy Lecturesare used and discussions nfaljow to aid in
compreénensionof the material presented. Senior leaders ae utilized as guests in seninar
setting and in lar@r goup presentations toivg their perspective and gariences in
leadership. This fostersrepter comprehension, application, asalyand evaluationof
leadership topics and problemBoth the ArmyCommand and General St&fbllege and
ACSC use psshometric tests such as MB to assiststudentsin assessing theiown
individual strenghs and weaknessesThe Naval War College uses small mpups to

develop leadership models, and then use case studies to “practice” the models.

Teaching Methods in Businesses and Professional Organizations

The predominantmethodsused by civilian leadership trainingprofessionals are
simulations and casestudiesthat are inked b peer feedbaclotimprove te pradtce of

leadership. In workshops studentsivg@ presentationen leadershiptopics which are
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video taped. Colleagie feedback is presented for personal verification thinoaglf
awarenessand by video replay. Theinstrudor is vieved as afacilitator of sdf-motivated
leadershiplearning. Most civilian leadership traning professionds dso usesomekind of
psychometrictestor instrumentfor helpingthe student better understand him/herself in
areas sudh as pasondity traits, tanpeament trats, vdues, preferences or fedings.'® The
Centerfor CreativelLeadership has developed a computer simulation called RS&DMI
which is desgned to hep peopé see henseles nore ckarly by linking leadersip
decisions and behavior to bottom line performance.

Leadng bushesses such as Xeraxe aso enéring into devebpment of CD-ROM
simulationsfor trainingin leadership attributeddarvard Bisiness School Publishirgs
entered into amulti-company patnership to tst “The Interactive Manager” (TIM), which
consistsof thirteen interactive case studies with video vignettes, aidio mmmaentary,
quick-reference question and answer sections and self-assessmentTtbdIsvon a
Summit Awad for multimalia excellence from the Internaiond Interactive
Communication Societ}# Other bushesses are s condiering sef-paced learnng
using interactive videodisk for tehnical and proess-skills traning. This trend is
growing basedon researchwhich has shown CD-ROM to be lower cost, safer, more
flexible, efficient and effective in comparison to hands-on trainiffy Exercises, raé

playing and case studies are also relied upon heavily.

Teaching Methods in Universities

Universities and colless use most of the common methddsteachleadership'
The first noteworthymethod is found at Hartwick Colleg It usescasestudiesalmost

exclusivdy by transforming great literature into management/leadership thenes. To
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teach leadership as communication, teeydyliterature and filmsn greatmensuchas
Winston Churchill. To teach leaderships stratey they use Clausewitzs On War and
Sun Tar's Art of War. In totd there are twenty-nine leadership topis with numeous
case studies to illuminate eacHartwick College is presentlydevelopingnew leadership
teachingmaterials based on movieklsingthe arts and humanities as the primswyrce
to devebp leadersip teachng plans s Hartwick’s stengh. Othercolleges arenow using
Hartwick College’s products for their leadership classes.

The second method involves student self-awaren€efieges usedifferentmethods
for personalassessmenSome use one-on-one interviews for leadership feedback and
persond andysis. Almost dl universities usepsychomeric measurement tests sub as
the Taylor JohnsonTemperamenAnalysis (TJTA) to assist students discover their own
weaknesseas wel as stenghs. Some have even creatl heir own spedic instuments
for self-assessment for leadersktpdies** The Uniersty of Tanpa dedtaes a course
for state-of-the-arassessment instruments to appraise student leadership behaviors and
skills. One gaduate progam uses journalingupplementedby a journal reflectionpaper
that is turned in for evaluation as part of the couradey Journals are for personal use in
developing self-knowledg of strenths and weaknesses.The student takes the
responsibilityand lead for the process of self-ars&y Other collegs use the journal as a
basis for students to write their leadership philosophy or self-improvement goals.

The onlycollege offering an undertpduate dege inleadershigs the University of
Richmond é&pson School of eadership Studies.It is one of the mostespected
leadership progms in the countryand is recoquized as such by The Journal of

Leadership Studiédand“Leadership Education 1994-1995: A Source Bogkiblished
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by the Center for Creativedadership. The teachingmethodsthe Jepson School rely
upon are mentoringrole playng, hands-on service projects, internships atder
application-orientednethods desiged to develop interpersonal skillgviore advanced
courses utilie class discussion as their primangthod of teachintgadership.Here the
learning environment is morelike a learning communitywith theinstrudor as a patner.

Students manage analysis and practice skills in leading and following in discussion.

Student Evaluation

Many institutions hae compréhensive evaluaion and measurement pro@sse in
orde to examine thdr paformance. This pro@ss hédps these institutions ensurethey
meet their goals and olgcives. These sam principles appy to the acadent
environment. Many institutions that teach leadership have specific evaluaiethods
and gading criteria o measure a gdents performance. For Air Force sidens, their
“educational evaluation is a stgmatic process of judgy how well individual's
procedures or programs have met educational objecti¥es.”

A compréhensive review of maerial obtaned from both institutionsylabi and
information found in published materials show that student evaluation prirfadisiynto
the categries of class participation, group projects, eams, papers and essayral
presentations and feedback. This informaion primaily reflects dda from universities
and military schoolssincefew business and professional institutions evaluaterauleg

their students during the course.
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Student Evaluation in Military Institutions

Military institutions @auae studets in ledership ®urses in a variety of ways, with
several of the institutions not requiriaqy graded activities.For those schoolthat did
provideinformation, class participation, written assigents and papers appear to be the
most common evaluation methods.

Class participation, even if notagled, is stressed in several curricuf@r example,
the Industrial Colleg of the Armed Brces class performance is evaluat&dudents are
evaluated in six areas: conceptual fléotlity/complex understanding broad
perspective/multi-framehinking, long-term perspective, team performance facilitation,
oral communication skills and class participatiddtudentsreceivea classparticipation
rating of either “well developed, demonstrated, aware of, or n@agsovement.”*’
Instructors complete this survey their students at the mid-point andtet end of the
course At othe institutions, tass-paticipation is hichly encouraged, even if it is not
graded.

The secondmethodof evaluation used is some form of written pap&rom the
materials collected, it appears that the papers moaye solelyn support of leadership,
but rather fall under a broader curriculum perspectiMee ArmyCommandandGeneral
Stef College is oneof theinstitutions thahas & least one writing requirement during
thar leadership @urse At the compldion of thar Senior Level Leadership and Art of
Command course, students turn in a paper comprised w$ion statementand a

discussion on how theyould use two of four processes (command, control, leadership

and management) to meet the vision they develop.

34



Somemilitary institutions do not provideny formd gradein theleadership area, but
focuson feedback evaluation from peers and students instBael RAF Staff Colleg is

one of these institutions.

Student Evaluation in Businesses and Professional Organizations

Most businesses and professionalanizgtions do not formallygradetheir students
at the completion of the coursény evaluations thaaredoneareaccomplishedhrough
instructor and peer feedbacklwo examples of courses that provide feedbazkhe
students are The CambrelgManagment Center and the Center fdCreative
Leadershig?®

Few businesses identified formal student evaluatiftmisthe classesthey provide
their employees. USAA is presentlyupdatingtheir leadership trainingrogam and is
trying to applyan evaluation method, but to ddkes is still in development. For other

businesses, on-the-job performance is the primary evaluation method.

Student Evaluation in Universities

University curricula provide a wealth of informatiaon courseevaluationas most
universities gade more than one activiper course.The methods of evaluatiacanbe
categorized into group interaction, examinations, written papers, essays and feedback.

Interactive goup activities such as class participation amdug projectsoften
comprisea substantiaportion of a gade. Class participation shows up frequerdly an
integal part of manyleadership classesergerally fluctuatingbetween 10 and 35 percent
of the final gade. Group projects are also amportantpart of many of the curricula

surveyed. The ¥pson School offers an interestiggoup evaluation. They divide the
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class into two gups and conduct a debate betwésmgroupson a relevanttopic of
leadershipsuch as “should leaders and followers be friehd3he debate takes place
during the last sessions of the course, and students are retuapgdly coursematerial
in deense of thar priorities. Each studat must pdicipate. In someof the group
activities at the gpbson School, thergup receives algbal gade and thstudentdecide
how to allocate the grade between themsefVes.

Written evaluations are alsovgn to studentsA number ofschoolsadministemmid-
term and/orfinal examinations as a method of evaluatiomhese eaminations rang
from multiple choice and short aswe to essg. Almost al the universities require a
minimum of onewritten pgoer or essy. Someof these are basal on leadership projets.
For example, both the Universitgf Maryland andthe University of Nebraskarequire
papers written on cmmunity projects. A few univasities require studeats to writea
paperon or aboutother people’s leadership kg. In Albertson Colleg, students must
write critical andyses on guest spekers’ views ofleadership. Someuniversitiestie in the
writing requirements with ord presentaions. The University of Gonz@a requires its
student to perform two interviews with leaderStudents then write paperanddeliver
anoral presentatioron an analysis of their leadership skgs. Case studies often provide
the bass for many of the essayequrements. North Carolina State Universty usescase
studiesasone of their sixevaluation criteria.The Universityof Southern California, the
Universty of Colorado and the Universty of California at Santa Barbara are ber
educational institutions requiring essays based on cases studies.

Numeousuniversities require essgs or paeas written from apeasond perspective.

For example, Gonzaga Universty, the Universty of Maryland and he Unversty of
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California at Santa &bara require a paper dhe student’spersonaleadershipanalysis.
The Hartwick Humanities in Management Instituterequires studats to writea persona
literary caseon ways and methodsto think or practice leadership that can be useful to
others. Many of these institutions use journalifgreviouslydiscussed under theethods
portion of this chapter) as the basis for the analysis.

Feedbackas a method of evaluation is useddoyne universitiesInstructors and/or
students providethis feedback. The University of North Cawolina a Chad Hill provides
one-on-ondeedbacko all its students while Albertson Collegrovides peer andrgup

performance evaluations.

Course Evaluation

Most institutions providean avenue for thar students to @aluae the leadership
course throuly the use of a questionnaire completed tbg students, regdless of
whether the course is taugby a military institution, business or universityin most
cases, the studgbserved that the students complete a questionnaire at intdovadg
the courseandbr at the end of he course. One exepton © this is the RAF Saff
College, which not only has the students evaluate the course immediaiplyn
completion,but once again two years later. From a universityperspective, the most
conmprehensie evabation cane from North Carolina Sate Unwversty. Their studens
acconplish both individual class and end-of-course ewaions. The end-of-course
evaluation includes questions on formal influence, collaboratepportunities,

organizational structures and student focus.
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3 Karin Klenke, “leadership Education at the Great Dividghe Journal of
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9 The Tayor-Johnson Temperament Analy (TJTA) is used to byThe Centeffor
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1 Xerox and other companies have contracted with Harvard Univeiityhis
service.

12 Kerry A. Johnson and Lin J. Foa, Instructional Design: New Alternatives for
Effective Education anttaining. (New York: Macmillan Publishingcompany 1989),
170-77.

13 North Carolina State University listed the following methods for one course alone:

1. Lecture method—a discourse of events, faxiaceptsprinciples,or explanations
for instructional purpose presented by an instructor before a class or an audience.

2. Denmonstation method—anaccurag¢ portrayal of the precse adtons necessarp
perform skills or proesses. An instrudor by peforming an opeation showsa student
what is to be accomplished.

3. Performance method—student practices, performsapplies,undercontrolled
conditions and close supervision, the skills or knowdedbich have beenpreviously
explained and demonstrated—Iearns the desired behavior through "hands-on" experience.
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4. Guided discussion method—interaction between stud@dert®ran instructorin
orderto analye, eyplore, and/or debate an issue, topic, or problem and achieve a stated
objective.

5. Conference Group method—the act of consultoggther formally anappointed
meetingfor discussinggome topic or business, a pool opexences andpinionsamong
a goup of people who are capable of amaly the problemfrom informationprovided
by the conference leader.

6. Self-instructional method—self-instructionis a student-centered process of
instruction. Instructionalmaterials are prepared specificatty employtechniques of
progamming Classi@a progammaed instrudion vaiables indude smadl steps, @arefully
segquenced and wed to raluce errors; immaeliate feedback; and freedomon the patt of the
student to vary the normal rate of learning.

7. Role playng method—an actingut of parts in gob or situationon animprovised
basis.

8. Case situation method—students attempt to solveoreypothetical problem
situations byapplyng sound principles developdtroudh analytical thinking basedn
the presentation of a written case or an appropriate film.

9. Simulation—representatioof some aspects of realifgither a process, event, or
hardware)oy symbolsor devices that can be manipulated more redtdy their actual
counterparts.

10. Reld Trip method—a planned learnirgperience in which students observe
actual operations that illustrate the classroom area of study.

11. Tutoring—a method of direct instructor/student relationships on a one-to-one
basis.

14 Dr. George A. Baker I1l at North Carolina State University uses thefollowing The
Situational Tenperanent Sorter (STS) Instument, the Teachmg as leader mvenbry
(TALI) Instrumat; Motivation Instrumet; Work & Caeers Instrumet; Situdiond
Tempeaament Sorte Instrumet; Leadership hstrumat: Powe & Influence Style
Questionnaire (A National Surveyn Chief Executive Officersuse ofpower/influence);
LeastPreferred @-Worker Sale (LPC). He hasalso desgned his own: Competency
Unit Matrix. This measuresdaderstp role conpeencies such as sionary task gver,
motivator, ambassador, and liaisohallso measures informational roles suchmasitor
(mentr), dissenmnabr, and advoca&. Finaly, it measures desional roles such as
entrepreneur/change agent, problem solver, resource allocator, and negotiator.

15 Karin Klenke. “leadership Education at the Great Divide: Crossing the
twenty-first century.’Journal of Leadership Studids no. 1 November (1993): 111-127.

15 AFMAN 36-2236, Guidebook for Air Force Instructors, 15 September 1995, 141.

" Industrial College of the Armed Forces, Performance Evaluation

39



Notes

'8 Frank H. Feeman, Katherine .B<Xnott and ManyK. Schwartz eds.,Leadaship in
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Chapter 4

Analysis

Introduction

Thefocusof the studynow turns to anafys of the finding presented in Chapter 3.
The anaysis is then conpared 6 ACSC leaderstp curriculum descrbed n Chaper 2.
The intent of this capter is to distill these findings to identify those trends or
commondties thd can bebeneficia to ACSC a it builds aleadership curriculum for the
future. In particular, the studgeeks to higlight thoseelementsof coursestructure,
course content, teachingethods and evaluation uncovered thg researchthat can
enhance he eachng of leaderstp within the conext of ACSC's misson and the

guidance provided by General Fogleman and Secretary Widnall.

Course Structure Analysis

Thosecurricula tha have the most wdl-defined strudure have two significant things
in common. First, theytend to start with a clear purpoie eitherthe institution asa
whole or the education/traininig particular. Second, theyollow a buildingblock or
hierarchcal approach. In the busness envonment the herarchy begns wih the
strategc focus of the orgnization. In the militaryand academic settinghe hierarchy

begns with someform of leadership foundation or leadership thetagching followed
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by the application, anasis and sythesis of the coursmaterial. While only the military
institutions seemedo mirror Bloom’s Taxonomy in this regrd, North Carolina State
uses Bker's Taxonomy of Mental Skills, and thegpson School uses a cleadgfined
hierarchical model that appears to be of their own design.

Looking at ACSC'’s leadership curriculum, and more specificallghe course
objectives as outlined in Chapter 2, itciear that Bloom’s Taxonomywas intendedto
guide he stucture of he course.Thisis only naural givencurrentAir Forceguidanceto
this dfect.’ While a speific recommendation for struduring thecoursewill be madein
Chapter 5, the findirgy of the studyindicate that the noteworthgurricula do in fact
employ a solid course structure upon which coucsatentis overlaid. In the current
method of teachingthe leadership and command course, course objectives follow
Bloom’s Taxonomy yet the actual sequencingf lessons do not follow a buildinglock
or hierarchical approachi-urther, ACSC is the onlgrganization found that fragents or

piecemeals their leadership instruction throughout the academic year.

Course Content Analysis

The purposeof this section is to identifcommonalties in the topics used to teach
leadership.When all topics are compared, thidistinct commonaltiesurface.Thefirst
consists of topis tha are taught by a mgority of institutions survged. These are traits,
management skills, deision m&ing, organizaiond dynamics, dhange and leadershipin
action (also referred to as commandhe second consists tfpicsthat pertainprimarily

to business and militanpstitutions. These are core valuagjality andvision. Thethird
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is topics most ofte taught by univesities. This indudes theory, career development,
diversity, communication skills and conflict resolution.

ACSC falls in line with the trends noted abov@&he schoolteachesall the topics
most @ommon to militay and busings institutions & wedl as most topis tha are
common to all institutionsTheoryand conflict resolution, which are mairtudt in the

universities, are also included in the ACSC curriculum.

Teaching Methods Analysis

The purposeof this section of the paper is to identdgmmonalties in the methods
used o teach éadersip. It is a descptive approachbasedon the assumption that a
majority of institutions use a particular method because of its effectiveness in tethehing
subject of leadership.

Several trends in teachingnethods can be seefhefirst is the useof casestudies
which are taken from a variety of soures ranging from geat classic in literature and
movies b personakxperiences of@achers.The universalhuman experienceof leading
and followingis found everyhere in life. The second trend is the ualeddevelopment
of CD-ROM interactivevideodisk. As discussed in Chapter 3, CD-ROM provides many
advantages in terms of flexibility, cost and dfectiveness. A third trend is toward the use
of psychometric tests and instruments to assist the student in self-awarendssmston
personal gowth as a leaderA final trend is “journaling’ Regardless of how iis used,
journaling is becoming a recognized method of teaching leadership.

The majority of institutions survegd use these methods because of their

effeciveness n successfly meetng their educatonal objecives. ACSC teachng
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methods are closelwnligned with the trends noted.Case studies, a psychometric
instrumant (MBTI) and journding are usal aa ACSC whileCD-ROM inteactive video is

being considered for future use.

Evaluation Analysis

The team identified several trends in the evaluation of students’ performance, which
are mostcommonly a combindion of written evaluaions, dass paticipation and goup
activities, oral presentations and somegetyf personal feedbackt shouldbe notedthat
these evaluations are primardgnducted at militarynstitutions and universities amwbt
in courses conducted Hyusinesses and professional amigations. Furthermore,only
universities consistentlgrade activities and use more than one evaluation mehinaag
courses.

The ACSC curriculum alreadyncorporates manyof the evaluation methods
discussedaboveand is most closelhaligned with the methods of evaluation found at
universities. The present curriculum uses bathitten and oral methodsof evaluation,
applhying the concept of individual development (journa)iag one basisfor evaluation.
Commonéies identified by this studywhich ae not presently usel but ae gpplicable to
the ACSC L&C -curriculum franework indude evaluaing class participation,
participation in goup or communityprojects, and evaluating student’'sanalysis of
leadership throudh the useof literary works, @se studies or past and present leadership
examples.

Additiondly, most militay institutions, busingses and universities provide avenues

for studentsto evaluate the performance of the schodlhe evaluations are primarily
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conducted at the end of the class or course. The ACSC course evaluatr@ampig

line with what is being accomplished at other institutions.

Notes

! AFMAN 36-2236, Guidebook for Air Force Instructors, 15 September 1995, 5.
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Chapter 5

Recommendations

Introduction

Based on an andysis of the findings from militay institutions, busings ad
professional orgnizations and universities, the studgroup identified eight
recommendationwithin the areasof course structure, course content, teacigghods
and evaluation. Additionally, the goup identified two gneral recommendationgor

consideration.

Course Structure

Restructurghe sequencing of course lessons to take a building block or hierarchical
approachthat more closely follows Bloom’s Taxonomyhe currentACSC leadersip
curriculum uses mangf the same methods and materials uncoveretidogevelopment
study group’s researchhowever, the course could be structured more effectivélye
studyrecommends ACSC use a buildibigck or hierarchicahpproacho the sequencing
of the actud lessons to optimizéearning and dtainment of thestaed courseobjectives.

This restructuringwould involve breakingthe course into four distinct phases: self-
awareness,foundations of leadership, comprehension of leadership theories and

principles, and finally, application of the leadership teachings.
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The first step in this pro@ss would becomplding the MBTI process & early as
possible in the schedule to allow studetttpersonalie their thinking throudpout the
course. Useof ‘personal leadership 38/ papers or 360feedback migt also enhance
the learningprocess. Clearly explaining the benefitsof journaling in this block of
instruction,acommonpractice in the academic institution leadership curricula, could also
bebeneficial. Thesecondstep involves layg the foundation for the rest of the course by
presentinghereview of leadershipand orgnizational behavior theories and principles in
one discreet block that is completed before askingents taindertakecasestudiesor
explore historical or fictional exanplesof leadersip. The tird sep sto cluser the use
of videos, case studies, literary leadership examples and othe activities geared towads
the comprehension-level of learnimgo a sindg block of instruction. This will build
from and complementthe basictheoriesand principles taug in the earlier block of
instruction. The fourth step in this processt@scapoff the coursewith practical,hands-
on ativities (to indude pehgps sometype of base or community sevice project that
allows students to both practice and observe leadeishigction) focused on the
application-level of learning By restructuringthe coursan this mannerand providing
students with a clear road map of how the course is structured anthiglisamework
was selected, it may be possible to enhance student learning.

Increasethe emphasis on leadership and command throughout the curriculum by
increasingthe percentage of time allocated for the leadership and command portion of
the curriculum and increasingthe level of leadership integration into all other courses.
During AY 96, L& C comprised appramately 10 percent of the curriculunHistorically,

this is a low percentag In the mid-1960s, militarynanagment made ug0 percentof
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the curriculum and byhe mid-1970s, the Commaiathd Managementcoursecomprised
60 percenbf the currculum. Both the presentecreary of the Air Forceand Chief of
Staff of the Air Force have broug high level attentiorto leadershipand commandand
stated how he focus of éaderstp exends b ACSC. This givessignificantcredenceo
increasing the specific amount of time allocated to L&C.

Although ACSC courses are presenttiesigned to build on each other and offer a
certain amount of integtion, the amount of leadership intation in eachcoursecould
be increased. Military history and air campaitgs offer manyopportunities to study
leadershipat its best. This is onereason thd titles suén as American Caesaand General
Kenney Reportareincludedin the curriculum. Additionallywhile students are learning
the artof canpaign planning, they could anal/ze leadersip roles in thesecanpaigns.
This emphasi®n leadershigcouldbe clearly stated in course objectives and supported by

course instructors.

Course Content

Continue to provide a variety of course topics to students, with a fmtu®sre
values, decision making, cultural diversity and leading changBCSC already
incorporatesnosttopics found in other curriculaThis studyrecommends the emphasis
be placedin four areas:core valies, dedion meking, cultural diversty and kading
chang. First, core values is an important topic based on current emphasis from the
highest levels of the Airérce command structuré&econdsinceour leadersarerequired
to make toub, timely decisions, decision-makirgkills requireconstanthoning Third,

basal on thecomposition of theUS military force and the probaility of working with
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othercultures due to the present focus on combined operations, students must understand
cultural diversity. Finally, an emphasison leadingchan@ is required due to the
reorganization, downsizingbudget constraint and pes oftasking militarymembersare

asked to support.

Teaching Methods

Devebp or purchase a B-ROM interactive compugr program o teach leadershp.
This recommendatiorfalls in line with the school's vision of becominthe most
respectedair and spacepower educational institution.Role playng using interactive
computerprogamscanoptimizethe benefits of technolggwhile providingstudents the
opportunityto improve their leadership skills in an Aioif€e contek These proams
could take one of two formdirst, theycould simulate situatiorfacingcommandersand
the leadershipdecisionsthey have to make. A second alternative could involve
leadersip decsionsfacing mid-gradeofficers workng on a saff or ata joint assgnment.

At the present time there are several institutions that use interactiverpeig teach
leaderstp. Two such orgnizations are lte Genter for Qreatve Leaderstp andHarvard
BusinessSchool. Thereare manyavenues which can be pursued to develop military
specific scenarios if this is preferred over thestxg off-the-shelf progams. The
various service schools for commanders and firstesentg are a few oagizations that
could provide input for the progam. This recommendation would also make an ideal
researchprojectfor the classof 1997. The final product could be used in both the in-
residence and distance learnimgyogams, and could also bshared with other

intermediate service schools.
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Increase the number of case studiesdduring the course. This type of simuldion
asssts in the learnng process, espaly if an obgcive is to enphaske critical analsis
and problen-solvingskills.' Three ypes of case stlies are avéable © course diecors.
The first is professionallgeveloped studies availamtlemmercially Well-structuredcase
studies are available from institutions suc as The Hartwick Humanities in Management
Instituteand Harvard Bsiness School.The second fye of case studwhich could be
usedwould be developed in-house biyne ACSC faculty Finally, military officers can
analze personal experiences m leaderslp stuaions, boh in interfacing with
subordinates and superiordPersonal eperiences are invaluable sintieey not only
increase participation, but also brimgsituations that officersither havefacedor may
face in their careers.

Increasethe use of psychometric tests or instruments to assist the student in self-
awareness as a basis for personal growth as a leaesides the use of the MB to
hdp students identify thar pesondity styles, the useof anothe instrument sud as the
TJTA would allow students to identifypersonal strerigs andweaknessesthereby
enabing them to identfy the charadristics neededa acheve teir desred personal

leadership style.

Evaluation

Do not give gradesfor the Leadership and Command courgeénis studyfound that
professiond business and many military institutions do not igde the leadership portion
of their course. Feedbackis gven to the students in the form ofrogp

debriefs/discussions and one-on-one counsedggsions. Although exercises maybe
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evauaed, formd grades are not gven. The only institutions thaprimarily usegrades to
evauae a studet’'s peformance are univesities. Grades are given in this sdting largely
to ensure learning is accomplished at the knowlezlgand comprehension levels.
However, eadersip primarily falls in the affectve donmain. Some aspecs of leadersip
suchascoreknowledg can be quantified, but as engral rule, leadership $&yis unique
to each ndividual To place a dtter grade on how welindividuak learn eadersltp is
counterproductivelt drives students to learn a specifidstgr concept of leadershipat
will resultin ahigh grade instead of learning what hdps then the most in improvinghar
own leadership ailities. This studyrecommendstha the mostappropride feedback for
the leadership and command course shouldubgaded feedbackfrom peersand
instuctors regarding performance on analzing case sidies, excuton of (D-ROM
simulations and journaling.

Expandthe leadershipportion of the ACSC curriculum questionnaires that are sent
to alumni and supervisors one to tyearsafter graduation. Present questionnaires only
have one questionthat specifically relatesto the L& C course. This question asks if
ACSC héped thestudet becomemoreeffective in theleadership skill aea? In orderto
properly evaluatecoursesuccess, evaluation personnel should ask specific questions on
both the topics and issues taing and the methods used to teach thaResults of this
evaluation could provide enhgeningdata on the effectiveness of fleadershigrogam
a ACSC ad insidht into improving the future curriculum. This andysis could be
developed into an onging research project with an ultimae am of curriculum

improvement.
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Other Recommendations

Tap into the leadership training network that is already availabl&his studylaid
thefoundationfor learningwhatis available worldwide on teachingadership.The most
comprehensiveourceof information was found at the Center for Creatiwadership, a
non-profitorganization. It providesthe greatest opportunitfor networkingas a result of
their role as a clearilgpuse for leadership information.The Center for Creative
Leadershipholds numerousleadershipforums annually and can provide a wealth of
information on wha leadership progams ae available a which institutions. This enter
publishes a leadership source book that provides information on camgpsogams,
leadership derelopment tools, ledership bibliogaphies, films and videos and directories
for resour@ organizaions, metings and onferences. Otha military organizaions, sut
the Army Command and General Stdf College, are dready working with the Center for
Creative Leadership.

Conducta similar developmenstudy next year, narrowing the focus to a specific
theme or area of study Leadership trainings dynamic, continuous andonstantly
changng. It would be in the school’'s best interéstcontinuethis developmentstudy
nex year;perhapswith a narrower focusThis studycould focus on a particular topic or
methodaddressed in this studyThemes that could be used as future studies include
paperson topics such as mentorship, motivation, mamgdiversity or transformational
leadershipStudiescouldalso be developed on self-argfymethods or use of technojog
in the academe envionment The naterials from this study could provide a starting

point for one or more of these focused studies by students next year.
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! Einsiedel, Albert A“CaseStudiesindispensabld@oolsfor Trainers,”Training and
Developmend9, no. 8 (August 1995): 50-51.
2 ACSC Curriculum Questionnaire sent to AY 94 students and their supervisors.
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Chapter 6

Conclusion

Throughout the courseof this development stugythe goup strove to maintain its
focus on the studys purpose—to provide the ACSC facultyith the necessary
information and resources to develop the best leadecshipculum possible. As the
study progessed, it became apparent to the team that the school alheasdy
conprehensie leaderstp currculum.  Furthernore, ACSC enploys nmeny of the
common pracicesof the bushness and acadeoworld, such ashe use of a skhnalysis
instrument(MBTI), selectionof commonly used core tex, use of historical lessons
learned and a focus on ethics and accountability.

The development studgxamined the course structure, content, teaciiathodsand
evaudion aiteria usal a leading military institutions, busingses and professiond
organizaions and univesities. This thoroud review resulted in recommended changes
in course structure, course content, teachnmeghods and evaluatioméglingapproaches.
Finally, the team provided recommendations for future research projects and gjoints
confact which can provile asstance n keepng abreastof the newestdevebpments in
the eaching of leadershp. Implementtion of this devebpmentstudy's recommendaions
will bring ACSC dose to ther vision of beoming the world’s most repected ar and

space power educational institution.
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Appendix A

Institutions Contacted

Military Institutions (U.S.)

Armed Forces Staff College

Industrial College of the Armed Forces

Marine Corps Command and Staff College
National Defense University

National War College

Naval War College

U.S. Army Command and General Staff College
U.S. Army War College

United States Military Academy

Military Institutions (International)

Argentina
Brazil
Canada
France
Germany
Great Britain
Greece
Israel
Japan
Russia
Spain

Businesses and Professional Organizations (U.S.)
Aetna Life and Casualty Company
American Express Company

American International Group
Apple Computer Incorporated
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BankAmerica Corporation

Boeing Company

Cambridge Management Centres
Caterpillar Incorporated

Center for Creative Leadership
Center for Leadership Studies
Chrysler Corporation

Citicorp

Coca-Cola Company
Colgate-Palmolive Company
ConAgra Incorporated

Corning Incorporated

Covey Leadership Center

Dow Chemical Company

Dun and Bradstreet Corporation
E.l. DuPont de Nemours and Company Incorporated
Eastman Kodak Company

Exxon Corporation

Federal National Mortgage Association
Florida Power and Light

Ford Motor Company

General Mills Incorporated
General Motors Corporation
Georgia-Pacific Corporation
Harvard Business School Of Publishing
Hewlett-Packard

IBM Corporation

Institute of Heartmath

Intel Corporation

International Paper Company

ITT Corporation

Johnson and Johnson

Kravis Leadership Institute
Marriott Corporation

Mattel Incorporated

McDonald’s Corporation

Merck and Company Incorporated
Metropolitan Life Insurance Company
Microsoft Corporation

Mobil Corporation

Motorola Incorporated

Nations Bank Corporation

Nike Incorporated

Nordstrom Incorporated
Occidental Petroleum Corporation
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PepsiCo Incorporated

Philip Morris

Procter and Gamble Company

Reebok International Ltd.

Ritz Carlton Hotel Company

RJR Nabisco Holdings Corporation

Sara Lee Corporation

Tenneco Incorporated

Texaco Incorporated

Texas Foundation for the Improvement of Local Government
Texas Instruments Incorporated

The Aspen Institute

The Goodyear Tire and Rubber Company
The Prudential Insurance Company
Time-Warner Incorporated

Traveler's Corporation

Turner Broadcasting System Incorporated
United Airlines Corporation

United Technologies Corporation

USAA

Viacom Incorporated

Wal-Mart Stores Incorporated

Walt Disney Company

Weyerhaeuser Company

Xerox Corporation

Businesses and Professional Organizations (International)

Aerospatiale

Alcan Aluminum Limited

Alcatel Alsthom Compagnie Generale d’Electricite
Asahi Chemical Industry Co., Ltd.
Bayer Group

Benetton Group Spa

Brambles Industries Limited

Daewoo Corporation

Daihatsu Motor Company Ltd.
Daimler-Benz Aktiengesellschaft
Danisco A/S

De Beers Consolidated Mines Limited
Eni Ente Nazionale Idrocarburi

Fiat S.P.A.

Foodcorp Limited

Four Seasons Hotels Limited

France Telecom
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Fried, Krupp Gmbh

Fuji Photo Film Co., Ltd.
Fujitsu Limited

Heineken N.V.

Hitachi Ltd.

Hoechst Ag

Honda Motor Co., Ltd.
Hyundai Corporation

John Labatt Limited

Kawasaki Steel Corporation
Kubota Corporation

Laidlaw Inc.

Matsushita Electric Industrial Co., Ltd.
Mazda Motor Corporation
Mitsubishi Motors Corporation
Nippon Steel Corporation
Nissan Motor Co., Ltd.
Peugeot S.A.

Philips Gloeilampenfabrieken N.V.
Pirelli S.P.A.

Royal Dutch/Shell Group
Samsung Group

Sanyo Electric Co., Ltd.
Sharp Corporation

Sony Corporation

Sumitomo Life Insurance Co.
The Lucky-Goldstar Group
The Molson Companies Limited
The Seagram Company Ltd.
TNT Limited

Toshiba Corporation

Toyota Motor Corporation
Yamaha Corporation

Universities

Albertson College of Idaho
Coleman College
Colorado College
Columbia College
Creighton University
Cuesta College

Duke University

Fort Hays State University
Fresno Pacific College
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Georgetown College

Gettysburg College

Gonzaga University

Harvard University

James Madison University

John Carroll University

Kentucky Wesleyan College

Keuka College

Kutztown University

North Carolina State University

North Central College

Ohio State University

Peace College

Stetson University

Texas A&M University

University of Akron

University of California—Santa Barbara
University of California—Santa Cruz
University of Colorado—Boulder
University of Colorado—Colorado Springs
University of Maryland

University of Miami

University of Michigan

University of Missouri—St. Louis
University of Nebraska—Omaha
University of North Carolina—Chapel Hill
University of North Carolina—Chapel Hill
University of North Carolina—Charlotte
University of Puget Sound

University of Redlands

University of Richmond

University of Scranton

University of Tampa

University of Tampa

University of Tennessee

University of Vermont

University of Virginia

Virginia Commonwealth University
Virginia State University

Western Michigan University
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Appendix B

Institutions Responding

Albertson College of Idaho

Wallace Lonergan

Director, Albertson Leadership Program
2112 Cleveland Blvd.

Caldwell, ID 83605

(208) 459-5809

Argentinian Military

Captain Carlos V. Bahnson (Ret)
Head of Superior Course
Maip=FA262

1084, Buenos Aires, Argentina
Fax: 54-1-325-3510

Armed Forces Staff College

Colonel Bruce Bennett, USAF

Deputy Dean, Curriculum Development
7800 Hampton Blvd.

Norfolk, VA. 23511-6097

DSN: 564-5230

Center for Creative Leadership
Attn: Client Relations

PO Box 26301

Greensboro, NC 27438-6301
(910) 545-2810

Fax: (910) 282-3284
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Coleman College
Philip Wolfson
7380 Parkway Dr.
La Mesa, CA91924

Covey Leadership Center
Lorraine Dieterle

3507 North University Avenue
Provo, Utah 84604-4478
(801) 342-6681

(800) 331-7716 ext. 6351

Creighton University
Jody |. Svartoien
2500 California Plaza
Omaha,NE 68178

Duke University

Director, The Hart Leadership Program
Box 10248 Duke Station

Durham, NC 27708-0248

Ford Motor Company
Neil Sendelbach

300 Renaissance Center
PO Box 43350

Detroit, Ml 48243

(313) 446-8070

Fax: (313) 446-9309

Fresno Pacific College
Richard Kriegbaum

1717 S. Chestnut Avenue
Fresno, CA93702

Georgetown College

L. Bert Hawkins

Vice President for Student Affairs
400 E. College Avenue
Georgetown, KY40324-1696
(502) 863-8007
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Gonzaga University

Dr. Joseph Allen

Chairman, Department of Organizational Leadership
E. 502 Boone Avenue

Spokane,WA 99258-0001

(509) 328-4220

Hartwick College

John J. Clemens

Hartwick Humanities in Management Institute
Oneonta, NY 13820

(800) 942-2737

Harvard Business School Publishing
Margo Roberts

145 North Harvard Street

Allston, MA 02163

(617) 496-6344

Industrial College of the Armed Forces
Ft. McNair

Washington, DC 20319-6000

Attn: Leadership Dept.

Kellogg Foundation
Alice Warner
(616) 968-1611

Kentucky Wesleyan College

Dr. Mike Fagan

Associate Dean of Leadership Studies
3000 Frederica StPO. Box 1039
Owensboro,KY 42302-1039

(502) 926-3111

Keuka College

Dr. Jeffrey P. Krans, Ph. D.

Professor of Political Science and Economics
Box 117

Keuka Park, NY14478

Kutztown University

Frank A. Bucci

College of Graduate Studies
Kutztown, PA 19530
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Naval War College
Captain Dorothy Prose
Code 132

686 Cushing Road
Newport, Rl 02841-1207

Nike Incorporated
Elaine Dixon

1 Bowerman Drive
Beaverton, OR97005
(800) 272-3648

North Carolina State University

Department of Adult and Community College Education
George A. Baker lli

Raleigh, NC 27695-7801

(919) 515-6289

RAF Advanced Staff Course
LTCOL Wayne Davidson
Royal AF Staff College
Bracknell, Berks, RG1290D

Ritz Carlton Hotel Company

Mary Anne Ollman-Brigis

Director of Training and Development
3414 Peachtree Road

No. 300

Atlanta, GA 30326

(404) 237-5500

Royal Army Staff College
Captain C. Johnstone
Camberly, Surrey GU15-4NP
01-276-412642

The Jepson School of Leadership Studies
University of Richmond

Dr. J Thomas Wren, Associate Editor
Richmond, VA 23173

(804) 287-6062
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University of California—Santa Barbara
Carolyn Buford

3151 University Center

Santa Barbara, CA3106

University of Colorado—Boulder
Student Leadership Institute

400 Norlin Library, Campus Box 363
Boulder, CO 80309-0363

University of Maryland
Bruce Adams

7211 Exeter Rd
Bethesda, MD20814
(301) 217-7957

University of Michigan Business School
Executive Education Center

Ann Arbor, Ml 48109-1234

(313) 763-1003

Fax: (313) 763-9467

University of Nebraska—Omaha
Ethel Williams

Department of Public Administration
62nd and Dodge Streets

Omaha, NE68182

(402) 554-2625/2683

University of North Carolina—Chapel Hill
Joan Busko

Kenan-Flagler Business School

Chapel Hill, NC 27599-3490

University of Scranton
School of Management
PO. Box 3718
Scranton, PA 18505

University of Southern California

Graduate School of Business Administration
Dr. Jay Conger

308 D Bridge Hall

Los Angeles, CA 90089-1421

(213) 740-4318/0728
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University of Tampa

Stephen A. Stumpf, Ph.D.

Dean, College of Business and Graduate Studies in Business
401 W. Kennedy Blvd.

Tampa, FL 33606-1490

(813) 253-6221

University of Tennessee

Grady Bogue, Professor
Leadership Studies in Education
238 Claxton Addition Building
Knoxville, TN 37996

(615) 974-6140

USAA

Mike Dickinson

Administrative Director

Organization and Human Skills Development
9600 Fredricksburg Road

San Antonio, TX 78288

(210) 498-4720

Fax: (210) 498-0170

U.S. Army Command and General Staff College
Ft. Leavenworth, KS. 66027-6900
Attn: Leadership Dept.

Xerox Corporation
Janet Heim

500 Long Ridge Road
Stamford, CT06904
(703) 724-5386
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Appendix C

Sanple Request for Information
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DEPARTMENT OF THE AIR FORCE

Air Command and Staff College/Seminar 44
225 Chennault Circle
Maxwell AFB AL 36112-6426

Nike Inc.

Vice President of Human Resources
1 Bowerman Drive

Beaverton OR 97005

Dear Vice President of Human Resources

| am a military officer and studet a the United Stdes Air Force Air Command
and Staff College (ACSC) conductingresearch on the teachif) leadership and would
like to receive information from you on this subject.

ACSC has an enroliment of appnmately500 students who pycally havel2-15
years military experience and gaduae or professiond degrees. The mission of the
college is to prepare mid-career officers to lead in develgpattyancingandapplying
air and space power in peace and war.

My goal is to gain insight into various methods used to teach leadership
throughout the world. | plan to compare and contrast different methods and isolate
outstanding asped within each progamto aid in devebping a future curriculum for our
institution. Specifically | would like to receive a copgf the sylabus yu use to teach
leadership to mid-level managers to include (if available):

Course description

Course objectives

Teaching method

Reading list

Sample lesson plans

How you benchmarked your curriculum

How you measure the effectiveness of your leadership program

Any other information on your focus or central theme for teaching leadership

S@moo0oTy

Pleasesend anyavailable information to me at the address shown abdvgou
have anyquestions, please contact me at (3B13-2065 fax (334) 953-2514 or Internet
e-mal address SpdimanT%Stu8%ACSC@ACSCSVR2.AU.AMIL. Thank you for
your assistance.

67



Appendix D

Sanple Follow-Up Request
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DEPARTMENT OF THE AIR FORCE

January 16, 1996

Air Command and Staff College/Seminar 38
225 Chennault Circle
Maxwell AFB AL 36112-6426

Intel Corp.

Vice President of Human Resources
PO Box 58119

Santa Clara CA 95052-8119

Dear Vice President of Human Resources

| am a military officer and studet a the United Staes Air Force Air Command
and Saff College (ACSC) conductingresearch on the teachingf leadership. On
November 6, 1995, Wwrote you requestingnformation on this subjectTo date,l have
not received any responsé&herefore, | am following up this request for information.

As staed in my initial request, thegoa of my research is to gain insight into the
variousmethodsusedto teach leadership throbgut the world. | plan to compare and
contrast these methods and isolate outstandspgects of eacto aid in developinga
future curriculum for ACSC. Speciffically, | would like © receve a copyof the sylabus
you use to teach leadership to mid-level managers, to include (if available):

Course description

Course objectives

Teaching method

Reading list

Sample lesson plans

How you benchmarked your curriculum

How you measure the effectiveness of your leadership program

Any other information on your focus or central theme for teaching leadership

S@moo0oTy

Pleasesend anyavailable information to me at the address shown abdvgou
have anyquestions, please contact me at (3B3-5950 fax (334) 953-2514 or Internet
e-mal address SpdimanT%Stu8%ACSC@ACSCSVR2.AU.AMIL. Thank you for
your assistance.
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Appendix E

Sanple Cover Letter to Defense Attacheés
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DEPARTMENT OF THE AIR FORCE
Air Command and Staff College
225 Chennault Circle
Maxwell Air Force Base AL 36112-6426

MEMORANDUM FOR Office of the Defense Attaché 7 Nov 95
American Embassy Buenos Aires
APO AA 34034

FROM: ACSC/Sem 41

SUBJECT: Air Command and Staff College Research Paper

1. | ampresenl atending Air Command and &aff College at Maxwell AFB, Alabana.
As part of my curriculum, 1 am working on a research papehat conpares how
leadership is tadg at various institutions throbgut theworld. The researchincludes
civilian businesses, internaiond univesities and military institutions. Reguest your
assistancen forwarding the attached letter to anwilitary schools in Argntina that
provide leadership training to their mid-level officers.

2. Any informaion themilitary institutions e@n providewill be appreciated, even if it is
in Spanish and not in Etigh. Because of the laegpopulationof foreign officers
attending training at Maxwell AFB, translating a document will not be difficult.

3. If you have anyjuestions, tan be reached #te aboveaddress.My phonenumberis
DSN 493-5058 and Civilian (334) 953-5058My E-Mail is SmithM%Stu8%ACSC
@ACSCSVR2.AU.ARMIL. Your assistace in getting this ldter to theright institution
will be greatly appreciated.
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Appendix F

Sanple Work sheet

ORGANIZATION TYPE: Business
INSTITUTION: USAA
VISION: None explicitly stated.

MODEL: None (managrs create their own personal development plan from a wide
range of offering). USAA has benchmarked their curriculumaatst a number of
sources. pbut has not found a sinde leadership model that suits their needs; they
pursuing development of their own model.

TOPICS TAUGHT:
» Coaching
e Communication
 Initiative
* Innovation
* Interpersonal Skills
* Management Skills
» People Development/Mentoring
» Positive Attitude
» Professionalism
* Quality/Customer Service
» Teamwork
e Trust
* Vision

TEACHING METHODS:
» Video scenarios
* Role playing
» Class discussion
* CD-ROM (currently under consideration)

SUPPORTING MATERIALS: See attached.
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EVALUATION: Primaily a Kirkpatrick's Level | (did they like it?); transitioning to
point where they can test up to Level IV (did it have a bottomline impact?)

POINT OF CONTACT/SOURCE:

Mike Dickinson

Administrative Director

Organization and Human Skills Development
USAA

9600 Fredricksburg Road

San Antonio TX 78288

(210) 498-4720; Fax (210) 498-0170
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Appendix G

Supporting Materials

Core Knowledge

Bounds, Gregry. M. Beyond Total Quality Management: Toward the Emerging
Paradigm. New York. McGraw-Hill. 1994.

Gilder, Georg, F. Microcosm: The Quantum Revolution in Economics and Technology
New York. Simon and Schuster. 1990.

Gleik, JamesChaos: Making a New Scienddew York. Penguin Books. 1987.

Kellerman, Barbara, ed?olitical Leadership: A Source BooRittsburdn. Univeasity of
Pittsburgh Press. 1986.

Kosko, Bart. Fuzzy Thinking: The New Science of Fuzzy Lobjiew York. Hyperion.
1993.

Peters, Thomaslhriving on Chaos: Handbook for a Management Revolutiah New
York. Harper Perennial. 1991.

Richards,l. A. (trans) The Republic of Platolranslated byNew York. WW. Norton.
1942.

Rue, leslie and lloyd L. Byars Management: Theory and ApplicatiotHomewood, LL.
Irwin. 1989.

Wheatey, Margaret J. Leadershipand the New Science: Learning About Organization
from an Orderly UniverseSan Francisco. Berret-Koehler Publishers. 1994.

Personal Development

Bennis, Warren. On Becoming a LeadeReading MA. Addison-Wesley PublishingCo.
1989.

Blanchard, Kennatand Norman VincentPeak. The Power of EthicallanagementNew
York. Ballantine. 1989.

Blanchad, Kenngh and Pdricia Zigarmi. Leadershipand the One Minute Manager:
Increasing Effectiveness Through Situational LeadersihNpw York. William
Morrow. 1985.

Burns, James MacGregdreadership.. New York. Harper and Row. 1978.

Clark, Kenneth and Miriam Clarkleasures of LeadershifVest Orang, NJ. Leadersip
Library of America. 1990.
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Covey, StepherRrincipal Centered Leadershiplew York. Simon and Schuster. 1990.

Covey StephenThe Seven Hats of Highly Effecive Peopd. New York. Simon and
Schuster. 1989.

Drucker, PeterThe Effective Executiv€é. New York. HarperBusiness. 1993.

Fishe, Robet and William. Ury Getting to ¥s: Negotiating Agreementithout Giving
In. New York. Penguin Books. 1991.

Fox, Richard and a@seph DemarcoMoral Reasoning: A PhilosophicaApproach to
Applied EthicsOrlando. Harcourt Brace Publishers. 1990.

Johansen, Robelteading Business Team&sddison-Wesley, 1991.

Katzenback, Jon and Doulas Smith. The Wsdom of Teams: Creating the High-
Performance OrganizatiorBoston. Harper Business, 1993.

Kouzes, &dmes and Brry Posner.Credibility: How Leaders Gain and Lose iBan
Francisco. Jossey-Bass Publishers. 1993.

Kouzes,Jamesand Barry PosnerThe Leadership Challenge: How to Get Extraordinary
Things Done in OrganizationSan Francisco. Jossey-Bass. 1987.

Lawson, JamesRules for Reaching Consensbégeiffer and Company, 1994

Leading Self-Directed Wk Teams: A Guide to Developing New Team Leadership.Skills
New York. McGraw-Hill. 1993.

Locke, Edwin, A. and Shellelgirkpatrick. The Essence dfeadershp: The Four Keysto
Leading Successfullilew York. Maxwell Macmillan International. 1991.

Management Competencies

Myers, BriggsIntroduction to Type.

Phillips, Dondd. Lincoln on leadership: Executive Strategies foough Tmes. New
York. Warner Books. 1992.

Rees, Fan. How to Lad Work Teams: Fadlitation Sklls. San Dieg. Pfieffer and
Company. 1991.

Sanborn, MarkTeambuilt, Making Teamwork WorkMaster Media, 1992.

Yukl, Gary.Leadership in Organization&nglewood Cliffs, NJ. Prentice Hall. 1989.

Zenger, bhn. Leading Teams: Mastering the Nd&Role Homewood, L. Business One
Irwin, 1994.

Leadership in Action

Bolman, Lee and Terrence DeaReframing Organizations: Artistry, Choice, and
Leadership. San Francisco. Jossey-Bass. 1991.

Byham, William. Zapp! The Lightning of Empowerment: How to Improve Productivity,
Quiality, and Employee Satisfactidsew York. Fawcett Columbine. 1992.

Clemens, dhn and Doulgs F Mayer. The Classic Touch—Lessons in Leadership from
Homer to Hemingway-Homewood, IL. Dow Jones-Irwin. 1987.

Edgar. Novatd 9 StarsPuryear. , CA. Presidio Press. 1981.

Forester, C.S. Baltimor@he GeneralNautical and Aviation Publishing Co. 1982.

Gardner, JohrOn LeadershipNew York. Free Press. 1993.
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Hughes, Richard, Robert Ginnet and Gordon Curpbgdership: Enhancing the Lessons
of ExperienceHomewood, IL. Irwin. 1993.

Kenny, Georg. General Kenny Reports: A Personal History of the Pacifiar.W
Washington DC Office of Air Force History, U.S. Air Force. 1987.

Kotter, bhn. A Force for Change: How Leadership Differs from ManagemiBety
York. Free Press. 1990.

Manchester, WilliamAmerican CaesamBoston. Little, Brown and Co. 1978.

McFarland, Lynne21st Century Leadershijphos Angeles. Leadership Press. 1993.

Rosebach, William and Robet Taylor. Contemporary Issues in Leadershioulder,
CO. Westview Press. 1989.

Smith, PerryTaking Charge: A Practical Guidir Leaders Washingon DC National
Defense University Press. 1986.

Stumpf, Stephen and Thomas Mullehaking Charge: Strategic Leadership in the
Middle Game. Englewood Cliffs, NJ. Prentice Hall. 1992.

Taylor, Robet and William Ros@&bah, als. Military Leadeship: In Pursuit of
ExcellenceBoulder, CO. Westview Press. 1992.

Tichy, Noel.The Transformational LeadeNew York. Wiley. 1990.
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